
EX-12092022-118 
 
 
 
 

Current Status: Preparations for the Sectorial Negotiations 
CONFIDENTIAL – DO NOT DISTRIBUTE 

 
Today we will review the progress made with preparations for the sectorial elements of 
our demand. Decisions will be made at the Executive and Board meetings on 
October 12 and 13 next. 
 
I- Class-related and workload-related elements: 
 
Individualized education plan 
 
The individualized education plan (IEP) used throughout a student’s time at school 
should be standard (model to be agreed), short and to the point.  
 
We need to provide for an IEP implementation trigger in certain specific situations, to be 
defined. 
 
Class composition 
 
1. Preschool and elementary 
 
1.1 Kindergarten for 4- and 5-year-olds 
 
This is the beginning of a child’s schooling. The aim is to focus on evaluation, screening 
and rapid intervention. There are very few reliable indicators at this stage of schooling. 
That is why we are proposing (and this will be in the union demand) a significantly 
reduced ratio: 

• Reduction from 17 to 12 in Kindergarten for 4-year-olds, and a reduction in the 
corresponding average. 

• Reduction from 19 to 14 in Kindergarten for 5-year-olds, and a reduction in the 
corresponding average. 

• Requirement to obtain the child’s record if he or she attended an educational 
childcare facility. The contents of the record must be considered during the 
observation period. 

 
1.2  First cycle of elementary school (first grade only) 
 
Since very few preschool children have IEPs and it is not possible to refer to the 
definition of students with learning difficulties, other indicators, specific to these children, 
are needed. 
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The Québec Education Program (QEP) refers to five areas of child development, each 
divided into two focuses of development.  
 
It is suggested that the child’s development status in each of these areas and their 
corresponding focuses be evaluated in early April by teachers in Kindergarten for 
5-year-olds, to identify students who may be vulnerable in later years. A one-day 
release should be given to the teachers concerned. 
 
It is therefore be proposed that, based on the teachers’ judgment, students who, in early 
April: 

• are ranked below expectations (C or D on the report card) in two areas of 
development including language or cognitive development, or 

• are ranked below expectations (C or D on the report card) in three areas of 
development, or 

• have an individualized education plan, 
 
should be weighted. 
 
The April process would replace the various class profiles and other analyses. 
 
• Automatic a priori weighting of all students with handicaps (H), severe behavioural 

disorders (SBD) and behavioural disorders (BD) based on existing weighting. 
 
1.3 First cycle of elementary school (grade 2 only) 
 
• Automatic a priori weighting of all students with handicaps (H), severe behavioural 

disorders (SBD) and behavioural disorders (BD) based on existing weighting. 

• A priori weighting of other students based on the following values and conditions: 
- with an IEP, or 
- without an IEP but with a failing report card, or 
- if an IEP, with amendments. 

 
1.4 Second and third cycles of elementary school 
 
• Automatic a priori weighting of all students with handicaps (H), severe behavioural 

disorders (SBD) and behavioural disorders (BD) based on existing weighting. 

• A priori weighting of other students based on the following values and conditions: 
- with an IEP, or 
- without an IEP but with a failing report card, or 
- if an IEP, with amendments. 
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2. Secondary school 
 
2.1 First cycle of secondary school 
 
• Automatic a priori weighting of all students with handicaps (H), severe behavioural 

disorders (SBD) and behavioural disorders (BD) based on existing weighting. 

• A priori weighting of other students based on the following values and conditions: 
- with an IEP, or 
- without an IEP but with a failing report card. 
- if an IEP, with amendments. 

 
2.2 Second cycle of secondary school  
 
• Automatic a priori weighting of all students with handicaps (H), severe behavioural 

disorders (SBD) and behavioural disorders (BD) based on existing weighting. 

• A priori weighting of other students based on the following values and conditions: 
- with an IEP, or 
- without an IEP but with a failing report card. 
- if an IEP, with amendments. 
 

Workload and additional measures 
 
A) Preschool education 
 
• Provide that observations in educational childcare centres are presumed to comply 

with the definition of observation in schools set out in Appendix XXXI. 
 
N. B. Other specific measures will be addressed with the special groups, including 

preschool teachers. 
 
B) Elementary education 
 
• Remove one subject from the homeroom teacher, to be taught by a specialist 

teacher, in order to reduce the average teaching time by one hour and release time 
for other tasks. 

• Remove group supervision from the teacher’s workload  

• Review the guidelines for creating multigrade groups and make them compulsory and 
prescriptive, especially for triple-level and inter-cycle classes. 
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• Evaluate the continuation of certain allocations, including those for opening 
elementary classes in areas that are problematical but not disadvantaged 
(Appendix XXXII, Part 2). 
 

C) Secondary education 
 
• Limit the workload to 28 periods. 

• Part-time teachers (including full-time teachers with reduced workloads) must have a 
teaching duration and maximum teaching time proportional to those of full-time 
teachers. 

 
D) For the youth sector as a whole (preschool, elementary and secondary) 
 
• Transfer of ten group meetings and the first three meetings with parents to the 

assigned workload (Other Professional Duties (OPD) – general, or 27 h). 

• A teacher should be paid $100 for every form that he or she completes. 

• Section 235 of the Education Act should be incorporated into the collective 
agreement so that a grievance can be filed if an evaluation of abilities and needs has 
not been carried out to ensure (a) the harmonious integration of a student into a 
regular class group, and (b) that integration would not impose a significant constraint. 
In other words, the choice to integrate a student could be taken to arbitration. 

• The choice to integrate a student into a regular class group must be the subject of a 
written decision by management, and the written decision must be given to the 
teacher concerned on the first day of integration. 

 
II- Specific demands for preschool education 
 
1. Workload  
 
For preschool teachers, as for elementary and secondary teachers, reducing the 
workload is a major issue. However, after due reflection, the negotiating team, 
supported by the members of a preschool expert committee, prefers not to continue 
down this avenue, thereby granting a priority request made by a majority of preschool 
teachers to review workloads rather than reducing teaching time. 
 
The claim should therefore be as follows: Student arrivals and movements should be 
regarded as time for preschool activities. This demand would have the effect of 
releasing an amount of time per week in the OPD – General category in order to carry 
out other duties. Obviously, the released time should be used for existing duties and 
should not lead to the addition of new duties to the OPD - General category. 
 
To ensure that all the free time in OPD – General is not assigned by the employer party, 
we will also ask (as is the case at the elementary, secondary and vocational training 
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levels) for the time assigned to the ten group meetings and the first three meetings with 
parents to be classified as OPD – General rather than as OPD - Personal.  
 
Although the workload transfer is not exactly equivalent in terms of duration, it would still 
have the effect of giving teachers more OPD - Personal time. 
 
This demand will also be combined with a specific demand for proper funding from the 
Ministère de l’Éducation for time present at school for preschool children.  
 
2. Class composition 
 
As mentioned earlier, the demand regarding preschool class composition will be 
addressed mainly in the general class composition claim. In addition to addressing 
concerns regarding general class composition issues, specific demands will be 
proposed for the preschool sector in order to reflect one of the priorities identified by 
preschool teachers, namely to “Take into account the student’s profile before starting 
school in order to identify ‘students with special needs’, if any, and to ensure that these 
students are considered when forming class groups or when paying teachers for 
exceeding the permitted number of students.”  
 
III- Pedagogical days for which the content is determined by 

teachers 
 
At the last negotiation, a new provision was negotiated which allows teachers to 
determine the content of certain pedagogical days. 
 
Accordingly, this is what would be proposed: 
- That the minimum percentage be 40%. 
 
IV- Demand concerning the regulation of distance teaching 
 
In line with the consultation results, we feel it is necessary to include a demand to 
regulate the legal implementation of distance teaching via pilot projects. However, as 
provided for in section 459.5.3 of the Education Act, since the pilot projects are of 
limited duration (three years with the possibility of a two-year extension), it is reasonable 
to think that the evaluation process could lead to a complete review of the legal 
structure surrounding distance teaching in the youth sector. Based on this, we believe it 
would be preferable to take a broader stance allowing us to structure current pilot 
projects and other forms of distance teaching that may arise during the term of the 
collective agreement.  
 
It is with this in mind that we are proposing a number of measures that could be 
provided for in the Agreement: 
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• Introduce a general principle to the effect that educational services are services that 
must be dispensed in person in a school, for both students and teachers, subject to 
specific authorization by the Ministère and in compliance with the Education Act. 
 

• Provide for a broad definition of distance teaching, including all forms of 
technological course provision, whether in real time or not (synchronous or 
asynchronous), to students who are present in a classroom, at home, in both a 
classroom and at home, or in separate physical locations at the same time. This 
definition should also include the provision of educational services by a teacher from 
a location other than a classroom (from the teacher’s home or from another school 
board location). 
 

• Provide that only those students who are able to receive in-person teaching in a 
school board school may have access to the distance teaching services of the 
school or school board, subject to an agreement under section 213 of the 
Education Act. 

• Before offering remote educational services, introduce a requirement for the school 
board to obtain, each year, the agreement of the board-level participating body of 
teachers (chapter 4). 

• Introduce a requirement to obtain written agreement from every teacher who may be 
involved in the provision of remote educational services, meaning that distance 
teaching would remain voluntary for teachers. 

 
V- Foster the retention of teachers nearing the end of their careers 

by granting certain benefits 
 
During the spring 2022 consultation of members, the following question was asked: 

In addition to the elements mentioned earlier, do you think the following demand 
would help to make the teaching profession more attractive? 
Foster retention for teachers nearing the end of their careers by granting certain 
benefits. 

 
Most teachers (69% across all sectors) answered in the affirmative. 
 
We feel the best way forward would be to give time to teachers nearing the end of their 
careers. Days of leave would be requested.  
 
The proposal would therefore be to introduce an additional bank of leave for personal 
reasons, specifically for teachers nearing the end of their careers. These days would not 
accumulate from one year to the next, but would be payable at the end of the year if 
they have not been used. They could be used consecutively or not, at the teacher’s 
discretion. 
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After 28 years of experience: 3 days (per school year) 
After 31 years of experience: 4 days (per school year) 
After 34 years of experience: 5 days (per school year) 
 
In addition, we would like an obligation for employers to grant progressive retirement 
during the three years preceding retirement. 
 
VI- Remuneration in excess of 1/1000th when the educational 

workload is exceeded 
 
The collective agreement provides for monetary compensation in two specific 
circumstances involving excess educational workload. There is no provision for 
compensation in the event that the maximum time for “other professional duties” 
is exceeded. 
 
6-7.02 
 

Remuneration for substitution carried out by the teachers of the school: 
 
a) who want to carry out substitution on a voluntary basis in addition to the 
workload prescribed in subclause a) of clause 8-7.02 
 
or 
 
b) who carry out substitution under the emergency system established under 
Section E of article 5-1.00 
 
is equal to 1/1 000 of the applicable annual salary of the teacher concerned for 
every 45- to 60-minute period. For every period less than 45 minutes or greater 
than 60 minutes, the salary is equal to the number of minutes divided by 45 and 
multiplied by 1/1 000 of the applicable annual salary. 

 
8-7.02 
 

e) Should the board assign, for special reasons, a teacher a workload in 
addition to the annual workload prescribed in subparagraph i) of subclause 
a) of clause 8-6.02, the teacher is entitled to a monetary compensation 
equal to 1/1000 of the annual salary for each period of 45 to 60 minutes. 
For each period of less than 45 minutes or more than 60 minutes, the 
compensation shall be equal to the number of minutes divided by 45 and 
multiplied by 1/1000 of the annual salary. The compensation shall be paid 
with the last installment of salary of the school year concerned, unless the 
additional hours were compensated in time during the school year.  

 
To increase the monetary compensation, we propose to change the denominator from 
1000th to 666th.  This is equivalent to paying “time and a half”. In other words, a teacher 
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with an additional educational workload who is at the top of the scale would receive 
$138.18 for a period of 45 to 60 minutes, instead of the current payment of $92.03. 
 
The negotiating team proposes to file a demand that would change the 
1000 denominator in clauses 6-7.02 and 8-7.02 e) to 666 in order to increase the 
monetary compensation payable in those circumstances. 
 
VII- Establish guidelines concerning compensation for additional 

educational workload and assigned substitution for teachers 
under part-time contracts, but not necessarily at 100% 

 
This element, which would result in a demand aimed at expanding the scope of the  
clause 6-7.02 and clause 8-7.02 e). When this change is combined with the increase 
from 1/1000 to 1/666, it would be a win for every case.  
 
VIII- Include the letter on parental rights 
 
Regarding the letter of agreement on parental rights, signed in June 2022, its inclusion 
in the text of the agreement is already planned. 
 
IX- Allow for maternity leave to be suspended during the summer 

for teachers under part-time contracts 
 
When the changes allowing for maternity leave to be suspended during the summer for 
full-time teachers came into force, it re-triggered the debate on the fact that teachers 
with insecure status “lose” a certain number of additional indemnities from the employer 
because the summer weeks (and spring break week) are counted when calculating the 
21 weeks of maternity leave. 
 
We believe we should claim the same maternity leave suspension provisions for part-
time teachers as for full-time teachers. 
 
X- Sick leave used for personal business 
 
During the last negotiation, this provision was added to the provincial provisions in 
clause 5-10.26 g). 
 
We would like to propose the possibility of adding a local arrangement. 
 
 
 
François Breault 
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